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What have been some of your experiences—good 
and bad—with group- or team-based pedagogy?

In what follows, I’ll not talk about the casual use of small groups—asking students to 
“turn to the student next to you and talk about X” or perform ad hoc exercises 
together in a way that doesn’t significantly alter the design or grading of the course. 

Instead, I’ll talk about cooperative learning and team-based learning.



Four elements need separate consideration 
based on your philosophy of teaching

• Students understand the method (metacognitive awareness)

• Group design (balance of skills, background, and maturity levels)

• Assignment design (accountability; how to inspire, reinforce, and test 
student learning while at the same time advancing group cohesion?)

• Assessment (including self-assessment, peer assessment, and the 
instructor’s assessment of each student and the group as a whole)



Students Understand the Method

• More than casual use requires an explanation of group design, assignment 
design, and assessment design at the beginning of the class.

• This should be brief and aimed at the student’s level of comprehension.



Group Design

• Factors to consider: number of students; background in the course content; 
key skills; attitude toward group learning.

• How large should groups be? At least 5; preferably 6 or 7

• Groups should form through self-selection; group members deserve to 
observe fairness in attempting to create groups with equal diversity and 
skills.

• Artifact 2: HONS 102 Opening Day Survey



The Menace of ”Social Loafing”

“McFly! I told you to do my  
group work for me!”

From Michaelsen, et al, Team-Based Learning



Fighting ”Social Loafing” through 
Assignment Design

1. Group (and pre-group) work must promote a high level of individual 
accountability for members.

2. Members must be brought into close physical proximity.

3. Assignments must motivate a great deal of discussion among members.

4. Members must receive immediate, unambiguous, and meaningful feedback.

5. There must be explicit rewards for exemplary team performance.

• The easiest way to do this is to include “group performance” as part of the final grade.



Scaffolding Projects

From Michaelsen, et al, Team-Based Learning



Cooperative Learning Assignments
• In my annual Winter section of HONS 102, I form permanent teams based 

on sorting students into “Reading Groups” roughly equal in skills and diverse 
in interests and background.

• Seven times during the quarter, the students read a major text/section of a 
text. Students fulfill individual writing assignments on their own.

• Students sign up for a particular role (discussion leader, creative connector, 
devil’s advocate, symbologist, reporter) for each major text. Students must 
occupy each role at least once.

• Students are graded on their reporting out and participation in discussion in 
their teams, and must turn in a written component to the instructor.



Assessment

From Michaelsen, et al, Team-Based Learning

• Members’ individual 
contributions 
evaluated and 
rewarded

• Collaborative behavior 
is evaluate and 
rewarded

• Members can 
anticipate external 
evaluation of group 
performance

• Reward system 
promotes shared goals 
and fates



From Michaelsen, et al, Team-Based Learning



THE END


